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Grade 5 Sample Items - Passage #1 

Read the article titled “Life in the Limbs.” Then answer the questions. 
 

Life in the Limbs 
by Heather Kaufman-Peters 

 

1 Imagine stepping out your front door to find yourself 40 feet above 
the ground overlooking a dense forest and a winding stream. Instead of 
hopping on your bike, you grab the handles of your very own zipline and fly 
1000 yards over a pond, landing safely on the far bank. 
 

2 Sound crazy? Not to Jonathan Fairoaks, who lives in a four-story tree 
house that he designed and built! In fact, as a tree house architect, 
Jonathan has built more than 380 custom tree houses across the United 
States. 
 

3 Jonathan's love of tree-house living began when he was a kid. He 
started climbing trees when he was 10 years old, and he became an arborist 
(a person who cares for trees) in high school. He built his first tree house 
and lived in it while he was in college. 
 

4 "It was delightful—like being on a ship because it moved with the 
wind," Jonathan says. "It was the most fun I ever had." 
 

5 Designing unique tree houses may sound tough, but Jonathan says it's 
no sweat. "I let the trees decide the designs," he says. "Hardwoods such as 
oak, maple, or hickory make the best trees for houses—but I did once build 
a wonderful tree house in a crabapple tree.” 
 

6 "If you want a bigger tree house than the tree can support," he adds, 
"you can use braces. My tree house is in two trees—an oak and a fir—and 
has three posts to support the weight." 
 

7 As a certified arborist, Jonathan tries to never harm the trees. 
 

8 "I build a tree house so it helps the tree," he says. "The tree's center of 
gravity is at the top and the ends of its branches, so I build a house down at 
the center of the tree, which shifts the center of gravity and makes the tree 
more balanced." 
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9 Using a special drill bit, he 
attaches artificial limbs to the tree to 
support the tree house. 

 

10  "The tree grows over the artificial 
 limbs, and they become part of the 
 tree," Jonathan says. "I suspend the 
 house on the artificial limbs so it 
 actually floats." 

 

11  The tree house is not the only thing 
 suspended in Jonathan's designs. His tree 
 houses always have swings. "Swings are a 
 great way to enjoy the tree," he explains. 
 For live-in tree houses he installs porch 
 swings, and for kids' tree houses he puts 
 up monkey swings (a rope with a round 
 seat). 

 

   12  Jonathan also likes tree houses that 

 overlook streams or rivers and include 

 stained-glass windows to catch the sun's 

 rays. But the most fun tree house designs 

 he ever constructed were inspired by a 

 galaxy far, far away. 

 

13  "I've done several Ewok Villages," he 
says, "with ziplines and bridges to other 
trees and rope swings. Those were fun to 
build!" 

Here’s some more about living in 
the limbs! Read this interview 
with tree house expert Pete 
Nelson. 

WELCOME TO TREE-HOUSE 
SCHOOL 

17  Hey, kids! Jack here. Feeling inspired 

to design your own tree house? Here's 

some advice from Pete Nelson, who runs 

TreeHouse Workshop, a treehouse-

building school. He's built tree houses 

across the United States—and in far-away 

countries such as Japan and Morocco, 

too! 

18  Jack: What would you include in your 

dream tree house? 

19  Pete: It would have windows 

everywhere but enough wall space for a 

favorite painting or two and a shelf for 

books. It would have a comfortable bed 

with lots of pillows, a writing desk, and a 

comfortable reading chair with a good light. 

Maybe a coffee maker and a tiny sink. And 

maybe a tiny bathroom, too! 

20  Jack: Do books or movies ever give your 

customers ideas? 

21  Pete: We often get asked to recreate the 

tree house  from The Swiss  Family 

Robinson. 

22  Jack: How do you determine the 
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14  When designing a tree house, the sky's 

the limit according to Jonathan. 

 

15  "Let your imagination run wild," he 
says. "Walk in the woods and learn the 
different trees. Spend time climbing and 
learn how to do it safely." 

 

16  Jonathan also encourages his 
clients to give their tree houses 
names. One of his favorite names is 
"Ups and Downs." 

shape of a tree house? 

23  Pete: The trees will dictate how a floor 

plan lays out. Often these are unusual shapes. 

My tree houses tend to be square because it is 

less expensive to build square. If someone 

has all the time in the world to design a tree 

house, then I would make it wacky and fun! 

24  Jack: Any crazy extras to include? 

25  Pete: I have added fun stuff like water 

balloon launchers! 

26  Jack: Do you name your tree houses? 

27  Pete: We name them all the time: 

"Babylon," "The Temple of the Blue Moon," 

"Trillium," "Solace," "Uppermost," and many 

more. 

28  Now get busy and draw up plans for your 

own tree house! 

 
 



	  ! Amelia Earhart TM/® is a trademark of Amy Kleppner, as heir to the Estate of Muriel 
Morrissey, licensed by CMG Worldwide. www.AmeliaEarhart.com 
  

	  
	  

 
 

“Biography of Amelia Earhart1” 
 
When 10-year-old Amelia Mary Earhart saw her first plane at a state fair, she was not impressed. "It 
was a thing of rusty wire and wood and looked not at all interesting," she said. It wasn't until Earhart 
attended a stunt-flying exhibition, almost a decade later, that she became seriously interested in 
aviation. A pilot spotted Earhart and her friend, who were watching from an isolated clearing, and 
dove at them. "I am sure he said to himself, 'Watch me make them scamper,'" she said. Earhart, who 
felt a mixture of fear and pleasure, stood her ground. As the plane swooped by, something inside her 
awakened. "I did not understand it at the time," she said, "but I believe that little red airplane said 
something to me as it swished by." On December 28, 1920, pilot Frank Hawks gave her a ride that 
would forever change her life. "By the time I had got two or three hundred feet off the ground," she 
said, "I knew I had to fly." 
 
Although Earhart's convictions were strong, challenging prejudicial and financial obstacles awaited 
her. But the former tomboy was no stranger to disapproval or doubt. Defying conventional feminine 
behavior, the young Earhart climbed trees, "belly-slammed" her sled to start it downhill and hunted 
rats with a .22 rifle. She also kept a scrapbook of newspaper clippings about successful women in 
predominantly male-oriented fields, including film direction and production, law, advertising, 
management, and mechanical engineering. 
 
After graduating from Hyde Park High School in 1915, Earhart attended Ogontz, a girl's finishing 
school in the suburbs of Philadelphia. She left in the middle of her second year to work as a nurse's 
aide in a military hospital in Canada during WWI, attended college, and later became a social worker 
at Denison House, a settlement house in Boston. Earhart took her first flying lesson on January 3, 
1921, and in six months managed to save enough money to buy her first plane. The second-hand 
Kinner Airster was a two-seater biplane painted bright yellow. Earhart named the plane "Canary," and 
used it to set her first women's record by rising to an altitude of 14,000 feet. 
 
One afternoon in April 1928, a phone call came for Earhart at work. "I'm too busy to answer just now," 
she said. After hearing that it was important, Earhart relented though at first she thought it was a 
prank. It wasn't until the caller supplied excellent references that she realized the man was serious. 
"How would you like to be the first woman to fly the Atlantic?" he asked, to which Earhart promptly 
replied, "Yes!" After an interview in New York with the project coordinators, including book publisher 
and publicist George P. Putnam, she was asked to join pilot Wilmer "Bill" Stultz and co-pilot/mechanic 
Louis E. "Slim" Gordon. The team left  
Trepassey harbor, Newfoundland, in a Fokker F7 named Friendship on June 17, 1928, and arrived at 
Burry Port, Wales, approximately 21 hours later. Their landmark flight made headlines worldwide, 
because three women had died within the year trying to be that first woman. When the crew returned 
to the United States they were greeted with a ticker-tape parade in New York and a reception held by 
President Calvin Coolidge at the White House. 
 
From then on, Earhart's life revolved around flying. She placed third at the Cleveland Women's Air 
Derby, later nicknamed the "Powder Puff Derby" by Will Rogers. As fate would have it, her life also 
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began to include George Putnam. The two developed a friendship during preparation for the Atlantic 
crossing and were married February 7, 1931. Intent on retaining her independence, she referred to 
the marriage as a "partnership" with "dual control." 
 
Together they worked on secret plans for Earhart to become the first woman and the second person 
to solo the Atlantic. On May 20, 1932, five years to the day after Lindbergh, she took off from Harbor 
Grace, Newfoundland, to Paris. Strong north winds, icy conditions and mechanical problems plagued 
the flight and forced her to land in a pasture near Londonderry, Ireland. "After scaring most of the 
cows in the neighborhood," she said, "I pulled up in a farmer's back yard." As word of her flight 
spread, the media surrounded her, both overseas and in the United States. President Herbert Hoover 
presented Earhart with a gold medal from the National Geographic Society. Congress awarded her 
the Distinguished Flying Cross-the first ever given to a woman. At the ceremony, Vice President 
Charles Curtis praised her courage, saying she displayed "heroic courage and skill as a navigator at 
the risk of her life." Earhart felt the flight proved that men and women were equal in "jobs requiring 
intelligence, coordination, speed, coolness and willpower." 
 
In the years that followed, Earhart continued to break records. She set an altitude record for 
autogyros of 18,415 feet that stood for years. On January 11, 1935, she became the first person to fly 
solo across the Pacific from Honolulu to Oakland, California. Chilled during the 2,408-mile flight, she 
unpacked a thermos of hot chocolate. "Indeed," she said, "that was the most interesting cup of 
chocolate I have ever had, sitting up eight thousand feet over the middle of the Pacific Ocean, quite 
alone." Later that year she was the first to solo from Mexico City to Newark. A large crowd 
"overflowed the field," and rushed Earhart's plane. "I was rescued from my plane by husky 
policemen," she said, "one of whom in the ensuing melee took possession of my right arm and 
another of my left leg." The officers headed for a police car, but chose different routes. "The arm-
holder started to go one way, while he who clasped my leg set out in the opposite direction. The 
result provided the victim with a fleeting taste of the tortures of the rack. But, at that," she said good-
naturedly, "It was fine to be home again." 
 
In 1937, as Earhart neared her 40th birthday, she was ready for a monumental, and final, challenge. 
She wanted to be the first woman to fly around the world. Despite a botched attempt in March that 
severely damaged her plane, a determined Earhart had the twin engine Lockheed Electra rebuilt. "I 
have a feeling that there is just about one more good flight left in my system, and I hope this trip is it," 
she said. On June 1st, Earhart and her navigator Fred Noonan departed from Miami and began the 
29,000-mile journey. By June 29, when they landed in Lae, New Guinea, all but 7,000 miles had been 
completed. Frequently inaccurate maps had made navigation difficult for Noonan, and their next hop--
to Howland Island--was by far the most challenging. Located 2,556 miles from Lae in the mid-Pacific, 
Howland Island is a mile and a half long and a half mile wide. Every unessential item was removed 
from the plane to make room for additional fuel, which gave Earhart approximately 274 extra miles. 
The U.S. Coast Guard cutter Itasca, their radio contact, was stationed just offshore of Howland 
Island. Two other U.S. ships, ordered to burn every light on board, were positioned along the flight 
route as markers. "Howland is such a small spot in the Pacific that every aid to locating it must be 
available," Earhart said. 
 
At 10am local time, zero Greenwich time on July 2, the pair took off. Despite favorable weather 
reports, they flew into overcast skies and intermittent rain showers. This made Noonan's premier 
method of tracking, celestial navigation, difficult. As dawn neared, Earhart called the ITASCA, 
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reporting "cloudy, weather cloudy." In later transmissions Earhart asked the ITASCA to take bearings 
on her. The ITASCA sent her a steady stream of transmissions but she could not hear them. Her 
radio transmissions, irregular through most of the flight, were faint or interrupted with static. At 7:42 
A.M. the Itasca picked up the message, "We must be on you, but we cannot see you. Fuel is running 
low. Been unable to reach you by radio. We are flying at 1,000 feet." The ship tried to reply, but the 
plane seemed not to hear. At 8:45 Earhart reported, "We are running north and south." Nothing 
further was heard from Earhart. 
 
A rescue attempt commenced immediately and became the most extensive air and sea search in 
naval history thus far. On July 19, after spending $4 million and scouring 250,000 square miles of 
ocean, the United States government reluctantly called off the operation. In 1938, a lighthouse was 
constructed on Howland Island in her memory. Across the United States there are streets, schools, 
and airports named after her. Her birthplace, Atchison, Kansas, has been turned into a virtual shrine 
to her memory. Amelia Earhart awards and scholarships are given out every year. 
 
Today, though many theories exist, there is no proof of her fate. There is no doubt, however, that the 
world will always remember Amelia Earhart for her courage, vision, and groundbreaking 
achievements, both in aviation and for women. In a letter to her husband, written in case a dangerous 
flight proved to be her last, this brave spirit was evident. "Please know I am quite aware of the 
hazards," she said. "I want to do it because I want to do it. Women must try to do things as men have 
tried. When they fail, their failure must be but a challenge to others.	  



 

         

Call of the Wild 

by Jack London 

 

1 That night Buck faced the great problem of sleeping. The tent, illumined 
by a candle, glowed warmly in the midst of the white plain; and when he, 

as a matter of course, entered it, both Perrault and Francois bombarded 
him with curses and cooking utensils, till he recovered from his 

consternation and fled ignominiously into the outer cold. A chill wind was 

blowing that nipped him sharply and bit with especial venom into his 
wounded shoulder. He lay down on the snow and attempted to sleep, but 

the frost soon drove him shivering to his feet. Miserable and disconsolate, 
he wandered about among the many tents, only to find that one place 

was as cold as another. Here and there savage dogs rushed upon him, 
but he bristled his neck-hair and snarled (for he was learning fast), and 

they let him go his way unmolested.  

 

2 Finally an idea came to him. He would return and see how his own team-
mates were making out. To his astonishment, they had disappeared. 

Again he wandered about through the great camp, looking for them, and 
again he returned. Were they in the tent? No, that could not be, else he 

would not have been driven out. Then where could they possibly be? With 
drooping tail and shivering body, very forlorn indeed, he aimlessly circled 

the tent. Suddenly the snow gave way beneath his fore legs and he sank 

down. Something wriggled under his feet. He sprang back, bristling and 
snarling, fearful of the unseen and unknown. But a friendly little yelp 

reassured him, and he went back to investigate. A whiff of warm air 
ascended to his nostrils, and there, curled up under the snow in a snug 

ball, lay Billee. He whined placatingly, squirmed and wriggled to show his 
good will and intentions, and even ventured, as a bribe for peace, to lick 

Buck's face with his warm wet tongue.  

 

3 Another lesson. So that was the way they did it, eh? Buck confidently 
selected a spot, and with much fuss and waste effort proceeded to dig a 

hole for himself. In a trice the heat from his body filled the confined space 
and he was asleep. The day had been long and arduous, and he slept 

soundly and comfortably, though he growled and barked and wrestled 
with bad dreams.  

Read the excerpt from Call of the Wild and answer the questions. 



 

4 Nor did he open his eyes till roused by the noises of the waking camp. At 
first he did not know where he was. It had snowed during the night and 

he was completely buried. The snow walls pressed him on every side, and 
a great surge of fear swept through him—the fear of the wild thing for the 

trap. It was a token that he was harking back through his own life to the 
lives of his forebears; for he was a civilized dog, an unduly civilized dog, 

and of his own experience knew no trap and so could not of himself fear 
it. The muscles of his whole body contracted spasmodically and 

instinctively, the hair on his neck and shoulders stood on end, and with a 
ferocious snarl he bounded straight up into the blinding day, the snow 

flying about him in a flashing cloud. Ere he landed on his feet, he saw the 
white camp spread out before him and knew where he was and 

remembered all that had passed from the time he went for a stroll with 
Manuel to the hole he had dug for himself the night before.  

 

5 A shout from Francois hailed his appearance. "Wot I say?" the dog-driver 
cried to Perrault. "Dat Buck for sure learn queek as anyt'ing."  

 

6 Perrault nodded gravely. As courier for the Canadian Government, 

bearing important dispatches, he was anxious to secure the best dogs, 
and he was particularly gladdened by the possession of Buck.  
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Research Simulation Task (RST) and Literary Analysis Task (LAT) 
 

Construct Measured Score Point 3 Score Point 2  Score Point 1 Score Point 0 

Reading 

Comprehension of Key 

Ideas 

and Details 

 

 

The student response 

demonstrates full 

comprehension by providing an 

accurate explanation/ 

description/comparison and by 

referencing the texts explicitly. 

 

 

The student response 

demonstrates comprehension by 

providing a mostly accurate 

explanation/ 

description/comparison and by 

referencing the text(s) explicitly. 

 

The student response 

demonstrates limited 

comprehension and may 

reference the text(s) explicitly. 

 

The student response does not 

demonstrate comprehension of the 

text(s). 

 

Writing 

Written Expression 

 

The student response  

 

 addresses the prompt and 

provides effective development 

of the topic that is consistently 

appropriate to the task by 

using clear reasoning and 

relevant, text-based evidence;  

 

 

 

 

 

 

 

 consistently demonstrates 

purposeful and controlled 

organization; 

 

 uses language to express ideas 

with clarity. 

The student response 

 

 addresses the prompt and 

provides some development of 

the topic that is generally 

appropriate to the task by 

using reasoning and relevant, 

text-based evidence; 

 

 

 

 

 

 

 

 generally demonstrates 

purposeful and controlled 

organization; 

 

 

 

 uses language to express 

ideas with some clarity. 

The student response  

 

 addresses the prompt and 

provides minimal development 

of the topic that is limited in its 

appropriateness to the task by 

using limited reasoning and 

text-based evidence; or  

 

 is a developed, text-based 

response with little or no 

awareness of the prompt; 

 

 

 

 demonstrates purposeful 

organization that sometimes 

is not controlled; 

 

 

 uses language to express ideas 

with limited clarity. 

The student response  

 

 is undeveloped and/or 

inappropriate to the task; 

 

 

 

 

 

 

 

 

 

 

 

 demonstrates little or no 

organization; 

 

 

 

 does not use language to 

express ideas with clarity. 

Writing 

Knowledge of Language 

and Conventions 

 

The student response to the 

prompt demonstrates full 

command of the conventions of 

standard English at an appropriate 

level of complexity. There may be 

a few minor errors in mechanics, 

grammar, and usage, but 

meaning is clear. 

 

The student response to the 

prompt demonstrates some 

command of the conventions of 

standard English at an appropriate 

level of complexity. There may be 

errors in mechanics, grammar, 

and usage that occasionally 

impede understanding, but the 

meaning is generally clear. 

  

The student response to the 

prompt demonstrates limited 

command of the conventions of 

standard English at an appropriate 

level of complexity. There may be 

errors in mechanics, grammar, 

and usage that often impede 

understanding. 

 

 

The student response to the 

prompt demonstrates no 

command of the conventions of 

standard English. Frequent and 

varied errors in mechanics, 

grammar, and usage impede 

understanding. 
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Narrative Task (NT) 
 

Construct Measured Score Point 3 Score Point 2  Score Point 1 Score Point 0 

Writing 

Written Expression 

 

The student response  

 is effectively developed with 

narrative elements and is 

consistently appropriate to 

the task; 

 

 

 consistently demonstrates 

purposeful and controlled 

organization; 

 

 

 uses language to express 

ideas with clarity. 

The student response 

 is developed with some 

narrative elements and is 

generally appropriate to the 

task; 

 

 

 demonstrates purposeful and 

controlled organization; 

 

 uses language to express ideas 

with some clarity. 

The student response  

 is minimally developed with 

few narrative elements and is 

limited in its 

appropriateness to the task; 

 

 

 demonstrates purposeful 

organization that sometimes 

is not controlled; 

 

 

 uses language to express 

ideas with limited clarity. 

The student response  

 is undeveloped and/or 

inappropriate to the task; 

 

 

 

 

 demonstrates little or no 

organization; 

 

 

 

 does not use language to 

express ideas with clarity. 

Writing 

Knowledge of Language 

and Conventions 

 

The student response to the 

prompt demonstrates full 

command of the conventions of 

standard English at an appropriate 

level of complexity. There may be 

a few minor errors in mechanics, 

grammar, and usage, but 

meaning is clear. 

 

The student response to the 

prompt demonstrates some 

command of the conventions of 

standard English at an appropriate 

level of complexity. There may be 

errors in mechanics, grammar, 

and usage that occasionally 

impede understanding, but the 

meaning is generally clear. 

  

The student response to the 

prompt demonstrates limited 

command of the conventions of 

standard English at an appropriate 

level of complexity. There may be 

errors in mechanics, grammar, 

and usage that often impede 

understanding. 

 

 

The student response to the 

prompt demonstrates no 

command of the conventions of 

standard English. Frequent and 

varied errors in mechanics, 

grammar, and usage impede 

understanding. 

 

 

NOTE: 

 The reading dimension is not scored for elicited narrative stories. 

 Per the CCSS, narrative elements in grades 3-5 may include:  establishing a situation, organizing a logical event sequence, describing scenes, objects or 

people, developing characters personalities, and using dialogue as appropriate. 

 The elements of organization to be assessed are expressed in the grade-level standards W1-W3. 

  

A response is considered unscoreable if it cannot be assigned a score based on the rubric criteria. For unscoreable student responses, one of the 

following condition codes will be applied. 

 

Coded Responses:  

 

A=No response 

B=Response is unintelligible or undecipherable 

C=Response is not written in English 

D=Off-topic 

E=Refusal to respond 

F=Don’t understand/know 

 

 

* This rubric is subject to further refinement based on research and study. 
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Research Simulation Task (RST) and Literary Analysis Task (LAT) 
 

Construct Measured Score Point 3 Score Point 2 Score Point 1 Score Point 0 

Reading 

Comprehension of Key Ideas 

and Details 

 

The student response 

demonstrates full 

comprehension of ideas stated 

explicitly and inferentially by 

providing an accurate analysis 

and supporting the analysis with 

effective textual evidence. 

The student response 

demonstrates comprehension 

of ideas stated explicitly and/or 

inferentially by providing a 

mostly accurate analysis and 

supporting the analysis with 

adequate textual evidence.  

The student response 

demonstrates limited 

comprehension of ideas by 

providing a minimally accurate 

analysis and supporting the 

analysis with limited textual 

evidence. 

The student response 

demonstrates no 

comprehension of ideas by 

providing inaccurate or no 

analysis and little to no textual 

evidence.  

 

 

Writing 

Written Expression 

 

 The student response  

 

 addresses the prompt and 

provides effective 

development of the topic that 

is consistently appropriate 

to the task by using clear 

reasoning and relevant, text-

based evidence;  

 

 

 

 

 

 

 

 demonstrates effective 

coherence, clarity, and 

cohesion appropriate to the 

task; 

 

 

 uses language effectively to 

clarify ideas, attending  to the 

norms and conventions of the 

discipline. 

 

The student response 

 

 addresses the prompt and 

provides some development 

of the topic that is generally 

appropriate to the task by 

using reasoning and 

relevant, text-based 

evidence; 

 

 

 

 

 

 

 demonstrates coherence, 

clarity, and cohesion 

appropriate to the task; 

 

 

 

 uses language to clarify ideas, 

attending to the norms and 

conventions of the discipline. 

The student response 

 

 addresses the prompt and 

provides minimal 

development of the topic that 

is limited in its 

appropriateness to the task 

by using limited reasoning 

and text-based evidence; or  

 

 is a developed, text-based 

response with little or no 

awareness of the prompt; 

 

 

 

 demonstrates limited 

coherence, clarity, and/or 

cohesion appropriate to the 

task; 

 

 

 uses language that 

demonstrates limited 

awareness of the norms of the 

discipline. 

 

The student response  

 

 is undeveloped and/or 

inappropriate to the task; 

 

 

 

 

 

 

 

 

 

 

 

 

 lacks coherence, clarity, and 

cohesion; 

 

 

 

 

 uses language that 

demonstrates no clear 

awareness of the norms of 

the discipline. 

 

Writing 

Knowledge of Language and 

Conventions 

 

The student response to the 

prompt demonstrates full 

command of the conventions of 

standard English at an 

appropriate level of complexity. 

There may be a few minor 

errors in mechanics, grammar, 

and usage, but meaning is 

clear. 

The student response to the 

prompt demonstrates some 

command of the conventions of 

standard English at an 

appropriate level of complexity. 

There may be errors in 

mechanics, grammar, and usage 

that occasionally impede 

understanding, but the 

meaning is generally clear. 

  

The student response to the 

prompt demonstrates limited 

command of the conventions of 

standard English at an 

appropriate level of complexity. 

There may be errors in 

mechanics, grammar, and usage 

that often impede 

understanding. 

 

 

The student response to the 

prompt demonstrates no 

command of the conventions of 

standard English. Frequent and 

varied errors in mechanics, 

grammar, and usage impede 

understanding. 
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Narrative Task (NT) 
 

Construct Measured Score Point 3 Score Point 2 Score Point 1 Score Point 0 

 

 

Writing 

Written Expression 

 

 

The student response 

 

 is effectively developed with 

narrative elements and is 

consistently appropriate to 

the task; 

 

 

 

 demonstrates effective 

coherence, clarity, and 

cohesion appropriate to the 

task; 

 

 

 uses language effectively to 

clarify ideas, attending  to the 

norms and conventions of the 

discipline. 

The student response 

 

 is developed with some 

narrative elements and is 

generally appropriate to the 

task; 

 

 

 

 demonstrates coherence, 

clarity, and cohesion 

appropriate to the task; 

 

 

 

 uses language to clarify ideas, 

attending  to the norms and 

conventions of the discipline. 

 

The student response 

 

 is minimally developed with 

few narrative elements and 

is limited in its 

appropriateness to the 

task; 

 

 

 demonstrates limited 

coherence, clarity, and/or 

cohesion appropriate to the 

task; 

 

 

 uses language that 

demonstrates limited 

awareness of the norms of 

the discipline. 

 

The student response 

 

 is undeveloped and/or 

inappropriate to the task; 

 

 

 

 

 

 lacks coherence, clarity, and 

cohesion; 

 

 

 

 

 use of language 

demonstrates no clear 

awareness of the norms of 

the discipline.  

 

Writing 

Knowledge of Language and 

Conventions 

 

The student response to the 

prompt demonstrates full 

command of the conventions of 

standard English at an 

appropriate level of complexity. 

There may be a few minor 

errors in mechanics, grammar, 

and usage, but meaning is 

clear. 

 

The student response to the 

prompt demonstrates some 

command of the conventions of 

standard English at an 

appropriate level of complexity. 

There may be errors in 

mechanics, grammar, and usage 

that occasionally impede 

understanding, but the 

meaning is generally clear. 

  

The student response to the 

prompt demonstrates limited 

command of the conventions of 

standard English at an 

appropriate level of complexity. 

There may be errors in 

mechanics, grammar, and usage 

that often impede 

understanding. 

 

 

The student response to the 

prompt demonstrates no 

command of the conventions of 

standard English. Frequent and 

varied errors in mechanics, 

grammar, and usage impede 

understanding. 

 

 

NOTE: 

 The reading dimension is not scored for elicited narrative stories. 

 Per the CCSS, narrative elements in grades 3-5 may include:  establishing a situation, organizing a logical event sequence, describing scenes, objects or 

people, developing characters personalities, and using dialogue as appropriate. 

 The elements of organization to be assessed are expressed in the grade-level standards W1-W3. 

  

A response is considered unscoreable if it cannot be assigned a score based on the rubric criteria. For unscoreable student responses, one of the 

following condition codes will be applied. 

 

Coded Responses:  

 

A=No response 

B=Response is unintelligible or undecipherable 

C=Response is not written in English 

D=Off-topic 

E=Refusal to respond 

F=Don’t understand/know 

 

* This rubric is subject to further refinement based on research and study. 
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Research Simulation Task and Literary Analysis Task 

 

Construct 

Measured 
Score Point 4 Score Point 3 Score Point 2 Score Point 1 Score Point 0 

Reading 

Comprehension of Key 

Ideas and Details 

The student response 

demonstrates full 

comprehension of ideas 

stated explicitly and 

inferentially by providing an 

accurate analysis and 

supporting the analysis with 

effective and convincing 

textual evidence. 

The student response 

demonstrates 

comprehension of ideas 

stated explicitly and/or 

inferentially by providing a 

mostly accurate analysis, 

and supporting the analysis 

with adequate textual 

evidence.  

The student response 

demonstrates basic 

comprehension of ideas 

stated explicitly and/or 

inferentially by providing a 

generally accurate analysis 

and supporting the analysis 

with basic textual evidence. 

The student response 

demonstrates limited 

comprehension of ideas 

stated explicitly and/or 

inferentially by providing a 

minimally accurate 

analysis and supporting the 

analysis with limited textual 

evidence. 

The student response 

demonstrates no 

comprehension of ideas by 

providing inaccurate or no 

analysis and little to no 

textual evidence. 

 

Writing 

Written Expression 

 

The student response  

 addresses the prompt and 

provides effective and 

comprehensive 

development of the claim 

or topic that  is 

consistently appropriate 

to the task by using clear 

and convincing 

reasoning supported by 

relevant textual 

evidence; 

 

 

 

 demonstrates purposeful 

coherence, clarity, and 

cohesion, making it easy 

to follow the writer’s 

progression of ideas; 

 

 

 establishes and maintains 

an effective style, 

attending to the norms 

and conventions of the 

discipline.   

The student response  

 addresses the prompt and 

provides mostly effective 

development of the claim 

or  topic that  is mostly 

appropriate to the task, 

by using clear reasoning 

supported by relevant 

textual evidence; 

 

 

 

 

 

 

 demonstrates coherence, 

clarity, and cohesion, 

making it fairly easy to 

follow the writer’s 

progression of ideas;  

 

 

 establishes and maintains 

a mostly effective style, 

while attending to the 

norms and conventions of 

the discipline.   

The student response  

 addresses the prompt and 

provides some 

development of the claim 

or topic that is somewhat 

appropriate to the task, 

by using some reasoning 

and text-based evidence; 

 

 

 

 

 

 

 

 demonstrates some 

coherence, clarity, and/or 

cohesion, making the 

writer’s progression of 

ideas usually discernible 

but not obvious; 

 

 has a style that is 

somewhat effective, 

generally attending to the 

norms and conventions of 

the discipline.   

The student response  

 addresses the prompt and 

develops the claim or 

topic and provides 

minimal development that 

is limited in its 

appropriateness to the 

task by using limited 

reasoning and text-based 

evidence; or  

 

 is a developed, text-based 

response with little or no 

awareness of the prompt; 

 

 demonstrates limited 

coherence, clarity, and/or 

cohesion, making the 

writer’s progression of 

ideas somewhat unclear; 

 

 

 has a style that has 

limited effectiveness, with 

limited awareness of the 

norms of the discipline.   

The student response  

 is undeveloped and/or 

inappropriate to the task; 

 

 

 

 

 

 

 

 

 

 

 

 

 lacks coherence, clarity, 

and cohesion. 

 

 

 

 

 

 has an inappropriate style, 

with little to no 

awareness of the norms 

of the discipline.   

Writing 

Knowledge of 

Language and 

Conventions 

 

 The student response to the 

prompt demonstrates full 

command of the 

conventions of standard 

English at an appropriate 

level of complexity. There 

may be a few minor errors 

in mechanics, grammar, and 

usage, but meaning is 

clear. 

 

The student response to the 

prompt demonstrates some 

command of the 

conventions of standard 

English at an appropriate 

level of complexity. There 

may be errors in mechanics, 

grammar, and usage that 

occasionally impede 

understanding, but the 

meaning is generally clear. 

  

The student response to the 

prompt demonstrates 

limited command of the 

conventions of standard 

English at an appropriate 

level of complexity. There 

may be errors in mechanics, 

grammar, and usage that 

often impede 

understanding. 

 

 

The student response to the 

prompt demonstrates no 

command of the 

conventions of standard 

English. Frequent and 

varied errors in mechanics, 

grammar, and usage 

impede understanding. 
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 Narrative Task (NT)  
 

Construct 
Measured 

Score Point 4 Score Point 3 Score Point 2 Score Point 1 Score Point 0 

Writing 

Written Expression 

 

The student response  

 is effectively developed 

with narrative elements 

and is consistently 

appropriate to the task; 

 

 

 demonstrates purposeful 

coherence, clarity, and 

cohesion, making it easy 

to follow the writer’s 

progression of ideas; 

 

 

 

 establishes and maintains 

an effective style, 

attending to the norms 

and conventions of the 

discipline.   

The student response  

 is mostly effectively 

developed with narrative 

elements and is mostly 

appropriate to the task; 

 

 

 demonstrates coherence, 

clarity, and cohesion, 

making it fairly easy to 

follow the writer’s 

progression of ideas; 

  

 

 

 establishes and 

maintains a mostly 

effective style, while 

attending to the norms 

and conventions of the 

discipline.   

The student response  

 is developed with some 

narrative elements and is 

somewhat appropriate 

to the task; 

 

 

 demonstrates some 

coherence, clarity, and/or 

cohesion, making the 

writer’s progression of 

ideas usually 

discernible but not 

obvious; 

 

 has a style that is 

somewhat effective, 

generally attending to the 

norms and conventions of 

the discipline.   

The student response  

 is minimally developed 

with few narrative 

elements and is limited in 

its appropriateness to 

the task; 

 

 demonstrates limited 

coherence, clarity, and/or 

cohesion, making the 

writer’s progression of 

ideas somewhat unclear; 

 

 

 

 has a style that has 

limited effectiveness, with 

limited awareness of the 

norms of the discipline.   

The student response  

 is undeveloped and/or 

inappropriate to the 

task; 

 

 

 

 lacks coherence, clarity, 

and cohesion; 

 

 

 

 

 

 

 has an inappropriate 

style, with little to no 

awareness of the norms 

of the discipline.   

Writing 

Knowledge of Language 

and Conventions 

 

 The student response to the 

prompt demonstrates full 

command of the 

conventions of standard 

English at an appropriate 

level of complexity. There 

may be a few minor errors 

in mechanics, grammar, and 

usage, but meaning is 

clear. 

 

The student response to the 

prompt demonstrates some 

command of the 

conventions of standard 

English at an appropriate 

level of complexity. There 

may be errors in mechanics, 

grammar, and usage that 

occasionally impede 

understanding, but the 

meaning is generally clear. 

  

The student response to the 

prompt demonstrates 

limited command of the 

conventions of standard 

English at an appropriate 

level of complexity. There 

may be errors in mechanics, 

grammar, and usage that 

often impede 

understanding. 

 

 

The student response to the 

prompt demonstrates no 

command of the 

conventions of standard 

English. Frequent and 

varied errors in mechanics, 

grammar, and usage 

impede understanding. 

 

 
NOTE: 

 The reading dimension is not scored for elicited narrative stories. 

 The elements of coherence, clarity, and cohesion to be assessed are expressed in the grade-level standards 1-4 for writing. 

 Tone is not assessed in grade 6. 

 Per the CCSS, narrative elements in grades 3-5 may include:  establishing a situation, organizing a logical event sequence, describing scenes, objects or 
people, developing characters personalities, and using dialogue as appropriate.  In grades 6-8, narrative elements may include, in addition to the grades 3-5 
elements, establishing a context, situating events in a time and place, developing a point of view, developing characters’ motives.  In grades 9-11, narrative 
elements may include, in addition to the grades 3-8 elements, outlining step-by-step procedures, creating one or more points of view, and constructing event 
models of what happened.  The elements to be assessed are expressed in grade-level standards 3 for writing. 

A response is considered unscoreable if it cannot be assigned a score based on the rubric criteria. For unscoreable student responses, one of the following condition 
codes will be applied. 
 
Coded Responses:  
 
A=No response 
B=Response is unintelligible or undecipherable 
C=Response is not written in English 
D=Off-topic 
E=Refusal to respond 
F=Don’t understand/know 
 

* This rubric is subject to further refinement based on research and study. 
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